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The Parys region, also known in Sesothblgwathe falls
within northern part of theFezileDabiDistrict, andNgwathe
refers to theRenosteRiver that runs between the town of
Kroonstad and Parys. The Vaal River in the north serves as
boundary between the Free State, Gauteng, and North Wes
Provinces. The current town of Parys, and the adjacent
township ofTumahole are situated in the Vaal River catchme
area. The footprint of these establishments are in some or tl
2U0KSNJ g1 @ NR2UGSR 02 GKS N&F:
VredefortDomeworld heritage site settlement since the early 1830s in colonial South Africa.

https://www.businessinsa.com/frestate/
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Arial view of Parys (Ngwathe) region (Fezile Dabi District) South Africa

http://www.skydiveparys.co.za/dropzone/skydiviragticles/parys/




1.2 Combined theory and intellect deployed for
past local and regional heritage teachinge

The Annales historians

o0 The domain of the historian [history education] is an
area without frontiers ... Fernand Braudel

0 Emphasising an understanding of the village community

o TIME = Not one dimensional but multi-dimensional
Impacts on humanity
1-Deep or underlying structures:
geographical conditions, the Time IIl. Factual history
environment and cimate, and _‘ Miffg:”'ﬁmw
how these shape human lives. ISha”ow history
1

Change is slow, only visihle over
the tongue durée (the long run)

Time Il. Human societies
2-Confonctures: medium term

trends (5, 10, 50 years): layers of
social and economic activities.

Amiddle or bridging term Economy or
between (1) fongue-durée deep history
structures and (3] events Climate Flora
/ and Fauna
Geography

3-"t'histoire événementiefle’, Time |. Humans and

factual history: history of events  the natural enviroment Geology -~ ™~ Water

GailanpiuGonmeitE & ! ysoholiz Bal K2 dZAK G Iy Rgricultuial HisryaPMR 6 dzi A 2 Y € X
1978, pp. 53848 (with emphasis onp 542543);Huppert, George, "The Annales

Experiment" inCompanion to Historiography, ed. Michael Bentley (London: Routledge, 1997),

pp. 918933; TraiarBtoianovichFrench Historical Method. The Annales Paradigmndon: ®
Cornell University Press, 1976). @J NWU
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Combi ned t heor and .t el ect depd
/ Ilhstory éducatlon VoIces

G Beixasi LISOA FASAa F2dzNJ WIdzA RS LI2 & @ BeRvarkeoNdstornSdactig A y 3

significance Out of these four, there are three which 0 Meaning of history

clearly refer to the meaning of history for the present 0 Lack of history application
WNBEOGSHEAYI F62dzel AGEdzSE Ay oon"EPé'SPEj%CNJ NE fATFS
W2y aiNHZOGSR GKNRPdZAK yI NNI-&#ABSOF—+yR "~ ) 2

and fromgrouptogrou@® ¢ KS | aLISOG 2Z2F AYLIEZ2 NIy C
the historical development as such is also still present . | 'HE = |
in a fourth guidepostiesulting in change for many

people over a long period of tifhed

PeterSeixasP., & Morton, T. (2013].he big six historical thinking conceft®ronto:

Nelson Educatiorgs inDick VarStraaten, ArieWilschutand RorOostdant dal 1 Ay 3 KA a

NEBf SOFyld (G2 aidzRSyida o0& O2yySOGAy3a LI adx |LINB3 d dzNB
Journal of Curriculum Studje015, pp. 126 (see p. 4).
PeterSeixa8 a1 AZG2NAOFE [/ 2y aOAa2dzay Dasipogressivk S  LINR|[INEB a ff$R3S

2 NJ |

F3S¢3 Ay WS ien{ityiaNd Hisibrical Consciousné¢&ermanyBerghahn
Books, 2005), Ch 7 (and relying much on the guidance of&mofi N & $Sy(des on 2 oV Wz
Metahistory.

SEIXAS MORFON

The Annales historians . L
GailanpiuGonmeitt & ! ysoholiz Bal K2 dZAK (G Iy Rgricultuial HistryaPMR 6 dzi A 2 onmblned H IStorlcaI and Ed uca

1978, pp. 53&48 (with emphasis onp 542543);Huppert, George, "The Annales
Experiment" inCompanion to Historiography, ed. Michael Bentley (London: Routledge, 1997),
pp. 918933; TraiarStoianovichFrench Historical Method. The Annales Paradigmndon:

Cornell University Press, 1976). @J NWU ?



Combined theory and iIintellect depl
, S History Education voices

al Aauz2NE USlHOKAY3 dzadz tte T3 Qagdarnce of Hsthry teaching
understanding the past as an aim in itself. .0 Meaning of histor ] R
wSaSHNDK aK2g6a GKFG YEye &0 ZREVoBonRdlod &85 1K
point of this and perceive history as not very o Time also a factor
useful. Yet history plays a major role in the ”
orientation on present and future. If [learners Sl
and] students fail to see this, the question arises E
whether this is due to a lack of explicit attention Journalict
In history classesn the application of knowledge Curriculum

y udies
about the past to the present and the futiged _.S_;;
Dick Van Straaten , Arie Wilschut and Ron Oostdam, SR
fViaking history relevant to students by connecting e
past, present and futur e: —_— rk for researcho,
Journal of Curriculum Studies, 2015, pp. 1-2. %

7
The Annales historians Combined Historical and Educsz

GailanpiuGonmeitt & ! ysoholi2 Bal K2 dZAKG |y Rgricultuial HisryaPMM 6 dzi A 2 YV € X
1978, pp. 53&48 (with emphasis onp 542543);Huppert, George, "The Annales

Experiment" inCompanion to Historiography, ed. Michael Bentley (London: Routledge, 1997),

pp. 918933; TraiarStoianovichFrench Historical Method. The Annales Paradigmdon:

Cornell University Press, 1976). @J NWU ?



Combined theory and I ntellect depl

The Annales historians Combined Historical and Educationali
GailanpiuGonmeilE & ! ysoholl2 Ba G K2 dz3 K G |y Rgricuftuial Hisory5PMA 6 dzi A 2
1978, pp. 53%48 (with emphasis ongp 542543);Huppert, George, "The Annales (0] Ub|IC HIStOFy

Experiment" inCompanion to Historiography, ed. Michael Bentley (London: Routledge, 1997), :
pp. 918933; TraiarStoianovichFrench Historical Method. The Annales Paradigmndon: Local and SOCIaI hIStOI'y

0
Cornell University Press, 1976). oal A a L] 2 NE A a - £ ¢ I NP dZ}f qu dza
0

Histgry Education voices Community Engagement with(in) Education
G2A0SaXe¢eKS /9 (dzNYK

PeterSeixasP., & Morton, T. (2013T.he big six historical thinking concept®ronto: BarryMD 2 t RSy 6 & N Bistovical {préclicg anil gb@munity
Nelson Education) as in Dick \@tnaaten, ArieWilschutand RorOostdanz G al { Ay 3 Sy3IF3ISYSyidy NBaSHNDKAYI Retnfiigk S
hisAtory [elevarlt to students by connecting past, present and future: a framework for History, 23(1), 2019, pp. 527.

NE & S Jolm& éf Eurriculum Studje2D15, pp. 126 (see p. 4). LudmillaJordanovaHistory in practice Ch 6, p. 155.

9t AT S { GFy 9SRSys> a4a¢246F NRaA | [
Historians debating forms of engagement in 21st century higher

S RdzOl (i AN2wGDrEreg2G2L, pp. 14253.

KT Motumi, ES van Eeden &RrniclE a+2A 0Sa FTNRY |
O2YYdzyAile 2y sKe IS Km@HRNEWYHPEI {
Dec 2022, pp 12138.

DNBI2NE W ! 4Kg 2 NI K I ¢ fiorg heBtage i A
ARSY(GAGeés AYy D ! aKg2NIK 9 t
Tourism), (Routledge, 2013), pp 294, Ch 2.

Keith C Barton & LindaL®vstik Teaching History for the common good
(USA: Taylor& Francis, 2008).

It will be evident by now that in discussing ‘public history' I have in mind
three principal issues - the non-academic audiences for history, the general
cultural uses of the past, and specific displays that relate to history broadly
defined. ‘Public) then, indicates a wider interest and participajgag in history
than simply professionel historians and specialised publications: The past is

essentially open-ended, and accounts of it are public property, available for HISTORY II\\I\' —
NUMEIous ;ﬁkemgmsmg this sbould help hlstonansm_smhﬂmm_am_ PRACTlCE i |

N

a
S

Public History,

Heritage and
Culture in
South Africa:

The Struggle Continues

N

hmm;LIn particular, it should be posslble to focus more clearly on those | _ f— _
issues that are central to public history, but that are frequently neglected in AR
professional practice. JordanovaCh 6, p. 155. ;

N NWU*
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The Annales historians Combined Historical and Educational:\

GailanpiuGonmeilE @& ! ysoholl2 Ba G K2 dZAK G |y Rgricuftuial HsBory52MJA 0 dzi A 2 Y € 5 _

1978, pp. 53%48 (with emphasis ongp 542543);Huppert, George, "The Annales (0] ublic HIStOFy

Experiment" inCompanion to Historiography, ed. Michael Bentley (London: Routledge, 1997),

pp. 918933; TraiarStoianovichFrench Historical Method. The Annales Paradigmndon: 0 ,

Cornell University Press, 1976). oal Aauz2 NPk
0)

History Education voices

PeterSeixasP., & Morton, T. (2013].he big six historical thinking conceft®ronto:
Nelson Education) as in Dick \@maaten, ArieWilschutand RorOostdant & a |
hisAtory [elevarlt to students by connecting past, present and future: a framework BUILDING A NEW
NI a S [JoLId& of Eurriculum Studje2015, pp. 126 (see p. 4). HERITAGE

Tourdsm, Quiture and Jdersdy i the New Ewope

Local and Social history

Aa Fff | NRPdzyR dza

Community Engagement with(in) Education
@2A0SaxXe¢eKS /9 (dzNYyK

BarryMD 2 f RSy 6 S NAH hisiowcal {pricticg andl gb@munity
Sy 3 38YSyGY NBASINDKAY3 G238
Rethinking History23(1), 2019, pp. 527.
LudmillaJordanovaHistory in practice Ch 6, p. 155.

9f AT S { @Iy 9SRSyszI ac¢24t NRa |

R B i, Historians debating forms of engagement in 21st century higher
APPROACHES SRdzO!l G Ml%vﬂ?ibrﬁree;?@?f, pp. 14A53.
PRESERVATION  CONSERVATION F— KT Motumi, ES van Eeden &RrictE ¢+ 2 A 0Sa TNR)
1990+ O2YYdzyAile 2y gKe |SKmEGHERNEY WL
i JHECDec 2022, pp 12138.
T DNBE3I2NE W ! aKg2 NI KZcfn’orﬁQ&Htagetﬁixé
| 1060 TouREl ARSYUAUEeE€XZ AY D !'aKg2NUK 3 tS
(RLE Tourism), (Routledge, 2013), pp 294,.Ch 2
: Keith C Barton & LindaL®vstik Teaching History for the common
- R good(USA: Taylor& Francis, 200" (:
. aX UKSNEB Aa | auNRZy3ad NBOAL ft Ay
\/ LI | OSAXES & 23p&tivgoia A SNIDAY  cunc
Figure 2.1 Steps in the cv;):i!;gr}:ryr(ﬂzzfss: historical monument toa 2 | f é x K S N‘y\ U | 3 S LJf | y‘ y‘ 7\ y‘ 3 ) ) ﬁlléﬁ_%RRf‘ilzG 2 N\E
5P GEOGRAPHY #

support the preservation and enhancement of
SGKYAO YR NBIA2YIt @F NASI

Ashworth, Ch 2, pp.
15; 2021. @J NWU ®




Combi ned theory
The Annales historians

GailanpiuGonmeitt G ! ysoholiz Bald K2 dZAK (G Iy Rgricuftuial HisgryaR M)A
1978, pp. 53&48 (with emphasis onp 542543);Huppert, George, "The Annales

Experiment" inCompanion to Historiography, ed. Michael Bentley (London: Routledge, 1997),

pp. 918933; TraiarStoianovichFrench Historical Method. The Annales Paradigsndon:
Cornell University Press, 1976).

History Education voices

PeterSeixasP., & Morton, T. (2013].he big six historical thinking conceft®ronto:
Nelson Education) as in Dick \@maaten, ArieWilschutand RorOostdant & a | ]
history relevant to students by connecting past, present and future: a framework fo
NB a S [ Jolxd& of Eurriculum Studje2015, pp. 126 (see p. 4).

A New History
of Higher Educatiol 2
in America

How

RFAfeékgSS{teklftgleéea
G/ 2YYdzy Al e
dimensionality of time and themultidisciplinarity in any history?

W

and Iintellect depl

Combined Historical and Educational:\

odziA2yés
o Public History
o Local and Social history
oal AAU2NE A& Fff | NRdzy R dzi
o Community Engagement with(in) Education
G2A0SaXe¢eKS /9 (dzNYK
Ay 3

BaryMD 2 { RSy 0 S N mtoviclpréchicg andl y 3 A
O2YYdzyAué Sy3IAlISYSyuY NBaSlk NOK
KA a i 2 RatHinking |istary23(1), 2019, pp. 527.
LudmillaJordanovaHistory in practice Ch 6, p. 155.

9t AT S { OIly 9SRSyz ac¢26l NR&
Historians debating forms of engagement in 21st century higher
SR dzO I (i ANRWCDIEreey2G2F, pp. 14253.

KT Motumi, ES van Eeden &RrnictE  a¢ + 2 A OS &

' TNRAOLFY O2YYdzyAle 2y edlécaton
Y G 0 SHEBDRE2022, pp 12138.

DNBE3I2NE W ! 8K 2 NI K X ¢fiorg hNBtaget A a G
ARSYy(GAGeeés Ay D ! aKg2NIK g tSi
Heritage (RLE Tourism), (Routledge, 2013), pp 294, Ch 2.

Keith C Barton & LindaL®vstik Teaching History for the common
good(USA: Taylor& Francis, 2008). (next slide)

COMMUNITY ;“,
ENGAGEMENT £
RESEARCHIN
SOUTH AFRICA ,,;w-.

Hstones, Methods,
K

VY4V HINOS NI HOYV3S3Y
INIWIOVONI ALINNWANOD

TNRY
KA a

The broad questions from the intellectuals:

do we then think about (and teach) History (& local heritage)
GAUK KIF @AY
f SAFOASAT yINNYIAGDSE
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Combi ned

Preface

1 A Sociocultural Perspective on History Education

Using Theory and Research to Make Sense of History Education

The Four Stances: Purpose and Practice in Learning History
Tools for Making Sense of the Past
Children and Adults as Active Agents of Historical Learning

Contexts of Historical Learning
Conclusions

2 Participatory Democracy and Democratic Humanism

The Need for a Rationale for History Education

Public Education and Democratic Citizenship

Education for Democratic Participation

Conclusions

3 The Identification Stance

Identification With Personal and Family History
National Identificati

\dentificati f the P t With the National P
Identification, Participation, and Pluralism
Conclusions

4 The Analytic Stance

The History of the Present

Learning Lessons From the Past

Learning How Historical Accounts Are Created
Conclusions

5 The Moral Response Stance

Remembrance and Forgetting

Fairness and Justice
Herpes and Herpism

Conclusions

Exhibition as Personal Fulfillment
Exhibition as Accountability
Exhibition as Service to Others
Conclusions

t heory

7 Narrative Structure and History Education
The Meaning of Narrative

Affordances and Constraints of Narrative

Marrative Structure as a Cultural Tool

Conclusions

8 Narratives of Individual Achievement and Motivation
The Role of Individual Narratives in History Education
The Appeal and Limitations of Individual Narratives
Individual Narratives as a Cultural Tool

Conclusions

9 The Story of National Freedom and Progress
Appropriation of the U.S. National Narrative
Diversity in Use of the National Marrative

and |

nt el |

13 Teacher Education and the Purposes of History
Teacher Knowledge and Education Reform
The Pedagogical Content Knowledge of History Teachers

Pedagogical Content Knowledge and Classroom Practice
The Practice of History Teaching
The Role of Purpose in History Teaching

Changing the Practice of History Teaching

Indexl
Index23

Affordances and Constraints of the Narrative of Freedom and Progress

Conclusions

10 Inquiry

Inquiry as Reflective Thought

Affordances of Inguiry as a Tool

Students Engaging in Inquiry: Problems and Possibilities
The Tool of Inquiry and Its Component Parts
Conclusions

11 Historical Empathy as Perspective Recognition

The Components of Historical Empathy
A Sense of "Otherness”

Shared Normalcy
istorical Contextualization
Multiplicity of Historical Perspectives

The Constraint of Empathy as Perspective Recognition
Conclusions

12 Empathy as Caring

Varieties of Care in History Education

Caring About

Caring That

Caring For

Caring To

The Place of Care in the Tool Kit of History Education

WNWUR S NODKSR T8 |

2SS | NBdzS
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_TEACHING HISTORY
FOR THE

CoMMON GOOD

=

0OKI G

Kerra C. BARTO§ 6 bIZDA S. LEVSTIK

F2NJ 0S| OK ¢

multi-perspective approachds history, they need more

than knowledge of history and teachintgey need a

purposexX € 0

I N&v&ikpreface) such as

understanding of how their immediate locality and
regional space fits in the history curriculum in school,

YR _YI &

L aaAadd

UKSY 02 dz

experience practically through the lens of the available

local heritage kv . The Annales in many ways
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2 Broadening past local
and regional heritage
for history learners In
their own spaces

Gt fF@Ay3é OdzNNRA Odztf dzy O2y GSyd G2 &aSNWBS |
words thus:
XUKNRPAdzZAK OGKAY1AY3I RAFFSNBYyGfeé oOSE
topic ORdeveloping much more creative (experiential/interactive) curricula
for History teaching, speaking tos%dentury needs.

¢2 aSNWS LIzN1lJ2asSs YSFEyYyAy3a | yrF
(compare Barton &evstik Seixa® Morton; The Annales
historians; Ashworth; Dick VatraatenS G | £ X ® 0

t20



History Curricula relying on maf__
understanding a unit topic outsides
a digestible and purposetul con
63adzOK a GKS @
IS likely not to serve the larger

aLd sAff 0SS SYLKI&aAl SRX
developmental outcomes are empiyithout contexts

that give them substance and specificity. This functloh A
Ad ASNIWSR o6é& tSINYyAy3 2dz__ YL

Quote from: Deacon & Parker 1999:61 as referenced by Ghtaihbowz & ¢ K'S
development of historical consciousness in the teaching of history in South African .
a0K22fta¢ o!bL{!3>X tK5X HAnnovX LI mMMoP o

V2U0KSNI RAFFSNBY G GASsY @
the ability to situate a historical phenomenon or '
person in a temporal, spatial and social context to
RSaONRAROSZ SELIXFAYZXZ O2YLI
TimHuijgen Wim van der Grift & Carlav@oxteE &d ¢ S| OKAYy 3 KA 3 {
Oy GSEddzZ t ATHGAZYY ¢KS O2yaiNHOGAZ2Y 2
European Journal for Psychological Education, 32 (2017), p. 162.



NEW GENERATION GRADE 10

The world around 1600

Exlﬁ)ansion and conquest in the 15th 7 18th
centuries
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Transformations in Southern Africa after 1750

Colonial Expansion after 1750

The South African War and Union
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TOPIC ONE e

THE WORLD AROUND 1600

1.1.

12,

1.3,
1.4.

China: a world power in the 14th and 15th centuries (1368-
Songhai: an African Empire in the 15th and 16th centuries (
India (Mughal) (1526-1858)
European societies

644)
ba 1340-1591)

EUROPEAN EXPANSION AND CONQUEST IN THE Can also

15TH TO 18TH CENTURIES be used

2.1 Overview: reasons for European Expansion as

2.2 Spanish conquest in America S

2.3 Portugal and the destruction of the Indian Ocean Trade

24 The Dutch East India Company at the Cape of Good Hope _example
in local

EEEE =0
emphases

THE FRENCH REVOLUTION

3.1. France in 1789

32 Causes and course of the Revolution: overthrowing feudalism

33 Napoleon: the reaction against democracy and the moderrfisation of France

34. Case study: the spread of revolutionary aspirations

3:5. Legacies

TOPIC FOUR

"RANSFORMATIONS IN SOUTHERN AFRICA AFTER 1750

A

Political changes 1750-1820
Political revolution 1820-183
Legacie

ike in 17507

'An example of context lacking In
dNJ RSQa OdzNNICARE

COLONIAL EXPANSION AFTER 1750

5.1 Britain takes control of the Cape
ST The Zulu Kingdom and the Colony of Natal
0.3 o-operation and conflict on the High@‘Nhen dealing with any

history curricula topic
the heritage value of

the immediate visible
environment must be a
THE SOUTH AFRICAN WAR AND UNION learning consideration

6.1.  Background to thé South African War: mining capitalism >
6.2. The South Afri r 1899-1902

6.3 e Union of South Africa 1910

6.4. e Natives Land Act of 1913

Content outline taken fronNew Generation HistoryGrade 10 (South Africa



2.1 EXAl\MPLE The Fezile Dabi region as a living heritage serving for example the Grade 10
curriculum
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https://www.privateproperty.co. za/forsale/freestate/northemfrc:e state/p;r;/;aer-vaaLrlver/parys/456 . y { ot
Political changes-Early colonial-time Parys e "
South Africa: nNA River Runs Thr oy gHh t O

http://dspace.nwu.ac.za/bitstream/handle/10394/16564/Terblanche MR.pdf;sequencp=3.

As one pages through the relics of milestone moments in the history of the town Parys, and as one of the first towns
to be established near the Vaal River (1876) after Trekker settlement, the visibility of other community and
entrepreneurial migrations of a sort became quite evident. Farm establishments in general were in the pre-colonial era more
related to Dutch settler settlements in the region. This while a observable cosmopolitan mentality in colonial time South

Africa existed when township development on portions of farms, like in the case of the town Pars had been visibly relating

I_in an idyllically fashioni wi t h Fr ance b associ at t he (ffooexample t h t
FochV|IIe). In the first decades of the 20th century traces of German mvolvement through busmess establlshments are
recorded though some gradually faded as other areas were viewed as perhaps better positioned, economically.



http://dspace.nwu.ac.za/bitstream/handle/10394/16564/Terblanche_MR.pdf;sequence=1

Political changes-the colonial footprint & identity

™ Mr andMrsvanColler owners of ‘
Klipspruit farm (1853) on which s

i —— AL i .',"""""'“ A A
Parys was established (left) and o TR o 0 SOt S
. . ! | :.510.0.0‘0.:’: ;)’.:0:0 0'0.0.:.’, ;\ ,:0: tO”t‘t*:f’:’t‘gt of.f.;&‘,%'.'.; i
their house at 3DranjeStreet | | A '-{,’«}yg}:{%r"._ij P
. | Y P
(”ght) Source Parys, Klipspruit Museum
T o A G

s

“_——_ | Acopy of the deed of sale of stands, Klipspruit
- farm, No. 244 (Parys, 14 June 1876)

' ‘ i b Source: Parys Museum.

There have been several suggestions put forward about the origin of the name PHrganost accepted being that |
was suggested by@erman land surveypir CSchillbachSchillbacthad served in the Frandérussian War (1870
1871), and had taken part in the siege of Paris during the same war. Another factor that infl$atcdshclwhen he
chose the name of Parys for the emerging town, was the flowing Vaal River at itsiéolikened the Vaal to the Seing
WAODSNE VR GLINPLIKSAASRE GKIG | RIE g2dd R O2YS $KS
running through it (Parys) as the Seine runs through Paris, in France.

To carry on the similitude&schillbacmamed the two adjoining farms Issy and Versailles, after two of the forts that
outside Paris, the French capital.




Political Revolutioni 1820-1 8 35 ét he AHI ghv é&éThd Mfecaneer i enc
The Mfecane

AThe Parys (Ngwathe) r egi onds pr e
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https://hbooyens.wor
dpress.com/amabhulu
-topics/southafrica
who-stole-the-land/7-
the-mfecanetwenty-
yearsof-hell-on-
earth-18161836/

: ' : Ifﬂ {2 A T v | i i
Stacked rock wall kraals of the Sesotho/Setswana
speaking people, near Parys, claiming to have cultivated
the areahoto kMotumi, 2019)

X Leaderkilled

K Battles against Western parties

S

f London Missionary Society

¥ Wesleyan (Methodist) Church
1‘ Paris Missionary Society

1' American Missionary Society

% Failed mission station

Into the 19th century it was the advent of the Mfecane (Zulu) and Difagane (Sotho) wars of extermination during 1818-1835, that can be associated
with the environmental needs of communities. The Mfecane came with famine over large areas, resulting further in depopulation and displacement of

people. A scramble for better grazing lands was the result. Unoccupied areas next to rivers were targeted, such as the Vaal River. The Bataung tribe

of Moletsane caused havoc along the Vaal River during Difagane, attacking various groups such as the Korana and the Sesotho/Setswana-speaking
people. However, the power dynamic changed in this region with the arrival of Mzilikazi, the leader of a group collectively known as the

Ndebele/Matabele from KwaZulu-Natal. Mzilikazi warriors ravaged the country to the north of the Vaal River and almost exterminated the Bataung of
Moletsane tribe.

®
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Cooperation and Conflict on the Highveld - The Great Trek (1835-1838)- migration and the Parys

region heritage

Llebenbergskopplas V|ewed from the soutlwest
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Source: K. TMotumi photo of the Liebenberg Massacre, August 2019.

Scene of the Liebenberg massacre, August 1836.

The Great Trek emigration led to the recall of several isolated battles in the region of which the Battle of the
Vaal River 25 Augustus 1836 is remembered in prominent master narratives. Apparently a group of Trek
leader Potgieter's followers made the mistake of crossing over to the northern side of the Vaal River, which

Mz i | i
party, near the present-day Parys (the farm Rietpoort, adjacent to Kopjeskraal camp), wiping almost all of
them out.
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Via Afrika
History

Grade 12 Study Guide

Via Afrika
Social Sciences

ner’s Book

GRADE 11

0 Communism in Russia 1900-1940
0 Capitalism and the USA 1900-1940 .
o Ideas of race in the late 19th and 20" Century /=%

0 li\a];tionalism: South Africa, the Middle East and
rica |

0 Apartheid South Africa: 1940s-1960s
GRADE 12

V The Cold War

V Independent Africa T

V Civil Society protests 1950s- 1990s

V Civil resistance 1970s-1980s: South

Africa

V The coming of democracy in South

Africa and coming to terms with the past

V The end of the Cold War and a new
world order




Post South African War (1902), Unification (1910) & the
economic colonial footprint/capitalism

established
§ 1919 Photo: K. T™Motumi

photo August 2019.
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The ceremny for the opening of the Dowvearys railway line in 1905

Source: H . Mul | er , iThe Fr ee STha Hetitage Borta), drit2@18. r ai | way | i neo,

Shortly after the South African War (189902) the Parys Town management was placed back in the hands of a Village
Management Board, under the chairmanship of Reverend JK Derry. Families who had been ruined by the effects of t
and had no means of survival, saw hope in the 1905 relief work development to build a railway line between Parys a
station. The line is (was) a branch line coming off the main JohanneBlggfontein railway line at Dover station, going

west to Parys, and ending at the town\&edefort The completion of the Dovdrarys railway line in 1905 and the
construction of the concrete bridge over the Vaal River in 1915, together with the reliable water supply from the Vaal
all accelerated the economic development in the town of Pagiy&'S £ 20k f SO2y2Ye U 0KS
German and British entrepreneurs, further strengthening a local colonial identity

®
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A peopl eds memory adunhholedevmgship duringtme t I' Gy, Welcome
early 20t century colonial and economic driven Parys (Ngwathe) o o o
r e g i dobservation: socio-economic and environmental heritage "% % Tamahok
features then much more than political legacies

The name Ntshwephepa, means white shiny stones dominated because the afore T  ARWA hosiery
mentioned hill is full of bright, white, and shlnlng stones, especially visible after rainy factory openec

days. According to the legends of the Sesotho/Setswana-speaking people, AY GKS
NtShwephepa means a place of shining stones, and that name was used until 1905.  souice: parys museun.
The development of different industries in the e £

Parys region since brought about name and status .

:

changes for this township. Ntshwephepa as name
then changed to to Dlﬁereklsm (place of peaches
and jam factory) from 1905. In 1920 it received
recognition and registration as a permanent
residential area for Black people. Since 1950,
Diperekising as name changed to Dikausing

(place of socks, ARWA hosiery factory).

-~

Since 1960 another name change happen when Dikausing became Dikéloben% (place
e
h

~ \‘

of pigs, largest pork market). The very last name change happened in 1980 when the
area changed to TumaholeTownshi p (the name of the towns|I
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Nati onalisms: Politics start determining
regional heritage-F r o molkskoleo t o pol i ti cal her o schoi

After the South African War, and the signing of the peace of
Vereeniging in 1902; teachers of mostly English, Scottish or Irish
descent were employed at _Par%/s
Al mpl ementation of Anglicizat.|
the Parys Town council presented the Department of Education
with a large portion of land for educational purposes, and the
centrgl _ﬁart of Parys Volkskool (the current Parys Primary school)
was built.

Political emotional interventions into school doings and identity

seemingly only happened since the formal Apartheid years in , 4 .
South Atrica and the diverse cultures seeking their existence and | | S
right to an identity in political figures . il sk s S i ik ARSI

This is viewed in examples in the Parys region. So for example did Source: Parys Volkskool Archives 1905.
the Parys Volkskool changed its name after the assassination of

the then Prime Minister of the Republic of South Africa, Dr HF

Verwoerd on the 6th of September 1966. Principal, GCS Meyer

took the initiative to ensure name change from 1967 to H

Verwoerd Primary School.

Due to country-wi d e
and par
t ook f
School W
as from 1 Octobe

el
t

t h
e c _
as ffi
r 2015 and the
removed from the school.




Ci vi | Soci ety -1PY DQ ddssithge and idenditly @ home

ADuring the early 20th century towards the apartheid government era, the establishment
and subsequent growth of mission schools in South Africa, and in the township of
Tumabhole in particular, was what is oftencoinedit he scrambl e for Afri can

AlIn 1932, after about 30 years since different churches had provided education to the
Black people in TumaholeTowns hi p, the first per mane
children was planned.

A Struggles against Apartheid laws are also visible in committee names. So for example
the 1971 school board in the township of Tumahole was known as the Phehellang
Secondary School Committee, meaning 1 if loosely translated in Sesotho/Tswana i -
nPerseverance even if 1t 1s difficulto. Fezilebabl

AIn the northern part of the Free State, students in Tumahole township near Parys became
politically conscious as early a®@Orgahi$aioh when t h

(PASO) was formed in December 1975.

Tom Letshoenyo, Fezile Dabi and others sought to make students and the youth in the township of Tumahole
politically conscious through performing semi-political plays, t he f i rst being NnNnPanga
disagreements among the students themselves, PASO was disbanded in 1976. In order to further fulfil the political
aspirations of the youth of TumaholeTowns hi p, a new yout h Tumahole S ieatdenthsam;

Organisaton( TSO) , was | aunched in June 19800. Tumahol¢, sinteggthem i
this time is known as [Tumahole day.




3. Changing the politicstand changi ng

Honouring local heroes in politics and having helped
Installed an identity people want to associate with locally,
gradually happened after 1994.

Kruis Street, which runs from the Mimosa Gardens on the
banks of the Vaal River upwards into the township of
Tumahole, past Partuma Hotel was renamed to Father
Lewis Balink Street-a colonial from the Netherlands having
settled in 1985 in the region and committed to socially
uplifting the politically and economically neglected
societies in the Tumahole Township. He also received an
award in 1994 from Mr Nelson Mandela

A.M. Lembede, former principal of Parys United Native ¢ dZY | K a [ﬁ ME 3 f S 7\ é-ﬂl wa I Qa lj

School 7 a school which later carried his name

Source: TRi omoedegre ,offi Bl ack Consciousnesso,

GASITSIE MO

AceMagashule BarnardMolokoane

SourceTumaholeTownship Heritage sites,
TumaholeTownship, Parys
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3

The value of a
Community Engagement
At urno f or Hi-sS t
teaching with a heritage
CONSCIOUSNEsSS

Rc_aéyln%\on the Annales historiadsrdanovan Pubvlic_{histo%; Van Eeden on
NEdJAZ2YIIt YR [ 9 A KAauzN USlk OKAY
of community/public history is not mainly political but diverse and inclusive Ir
understanding and In source use, amongst others)




3.1 Historians, History Education and Community Engagement

o Community engagement in Higher Education and Training (HET) environments
currently expects that engagement with communities will become much more infused
with the tertiary educational sector vision through engaged research; and engaged
teaching & learning while HET scholarship displaying more community engaged
responsiveness to, amongst others, compliment sustainable livelihoods.

o In HET contexts history research for example, with(in) community, can be useful as a
form of service learning and in in many formats serve as practical outlet in the teaching
process. Equally so the knowledge planned for learners on an advanced secondary
level (such as Grades 10-12 and history (teaching) modules for undergraduate
senior students should instil some community sensitivity in informative and
practical ways, that paves the way for a transformative and practicalised history

curriculuminwhi ch t he 1T ntell ect meet s r e &V heritage t
historical context.

ol n teaching history on secondary and prir
stuck in mainly ideology, politics and in creating a country identity. The common good
should also imply a deshackeling of history teaching to be inclusive of more
responsiveness in/within the historical experiences of nearby communities as part of an
experiential educational growth.
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3.2 Community Engagement and History Teaching towards a heritage consciousness

x History teaching and its practigath andwithin community?
WITHIN community?

Engagavith feésearckx

Insidecommunity?/ Acknowledging/

NBEALISOUAY3I SIFOK 02

Engagevith teaching & learning

Same conceptual feature as above

_ _ _ Lecturer/educator facilitates CE experiential opportunities to the

Engagevith teaching & learning student/learner that also compliments heritage consciousness

Sa"ée g??egtuﬁgat&fesas ""é"éem oD f S RA A dtthu h informed_(historical/theoretical/contextual) research in

%2 Y:J(diy N GJE; A yzzl |- ;I 5 YJS vi 8 g ug ;J\@? r@?@w"a#dsg é_oh's%iéﬂﬁ? aevelop_ing and executing at least
one practical historical and heritage driven assignment outdoors

WITH community ¢
Engagavith fesearckx
Alongsidecommunity?
Together withcommunity?
In_conjunction withcommunity?
Throughcommunity?

based on teaching and learning module LISNJ Y2 Rdzt SKdzy AGKGKSYS BAGK I
theme(s) in practical ways through a project YSYOSNDA AyaidKi 2NJ F ROAOS 2N
with communityX dyg an oral history gathering

project Engagavith communityX

Engagevith community X In an experiential o€urriculum Integrated Learnirfgeritage
Through short term/long term research projects conscientious mode CE means for example to assist communitie

(researchers/lecturers and post graduate students) in historical knowledge sharing, clean up/renovating of heritage
Which should serve as opportunities for teaching & spaces; encourage preservation of historical sources of all kinds;
learning. KSt L) SadloftAakK | O2YYdzyAdeé I N

AAAAAAAAAAAAAAA



3.3 Community Engagement and History Teaching towards a heritage consciousness

x History teaching & learning and its practiweh andwithin WITHIN community
community Engagewith teaching & learniny
WITH community Task lecturer to student with community
Engagewith teaching & learninyg SY3AFIAYIKKSE LAY Ik & dzLs

[ SOUdNBNI £ SFRa aldRSyd0a 02 EF with andwithin/ TeAcHiRg '@ éarming
SELISNASYOSX

For example:

Curriculum/Module Third Years:

HIST 323 The Nature, Theory and Practice of History

It seems quite clear from the few available sources that in the teaching
and learning component of history that A ¢ 0 mmuenni gtayg € mean
very close/nearby or local/regional level is encouraged. Public
Aim emphasis: Locally Practicalising Some Fields of histories; heritage histories and the histories of local spaces serve as
History and its Historiography potential to plan towards an engaged academic community with and
MAJOR ASSIGNMENT ESSAY EXAMPLES: within local community as part of experiential or practical assessments

o Document 5-6 personal photos relating to socio-cultural (oral history projects; exploring community archives; community-based
images of your local area (where you live). Develop a history projects such as the preservation of historical structures and

historical and a personal affective narrative of these places lacking maintenance or historical data). Goldenberg for
images. Focus in your conclusion on displaying your example refers to i ¢ h a |l | then gorms @f history research [and
understanding of this form of affective historiography teaching] through co-conducted oralh i s t drrcomemsirities.

and I ts val ue I n todayés CEcPinzteeSXt/an Eeden, ATowards a Community Engagen

0 Document 5-6 graffitiimages in your local area (where cent ury hi gh eNewCerdres@02t, ppoldd5s3. 8 7, |
you live). Develop a_historical narrative on the possible  5"™%" S emmimsistonsa() 2010 oy 529, | CC Ll Ce and community engsa

national or local history status-related meaning of Eva ZygmuniFillwalk, MarkMalabyand Jon Cl aus e n contéxilidyeognizanpeeRresarvices Teactoefs
e . . and Community Engagement in the3 Schools and Communities Project, Teacher Edpgasiderly 37(2), 2010, pp. 53
these graffiti images (economic or cultural or social). 67.

Focus in your engagement on the understanding of the
field of history this narrative intends to emphasise. ®
b W NWU“ s

e B B B Bt B B B e v e R e B P S T G e S S B S e S S R G S S B S e P B



3.4 Community Engagement and History Teaching towards a heritage consciousness

x History teaching/education and its practiaéh andwithin community
CE with/within local community heritage legacies

Society requires academia (and not only a selective few disciplines) to think more creatively and robustly from
their own disciplinary confines, how to:

V Ensure HET researah which community(for whom it is, and whom should guarticipate)also engagéo 1)
provide insight and to ii) help practicalise it in their respective communities as a means to utilize it as part of
a sustainable making society approachihusengaged research.

V Ensurdong term community assistanaed initiatives that roots practically from reseanath andwithin
community thashould remain living initiativessupported and funded by stakeholders in community and
government Thus engaged communities

V Ensure a continuous refreshing of a discipline sudhiass t or y 6 s t e aaumculacpntennrd | ear n

secondary and HET undergraduate levels, complimented further from the research done with(in)
communities. It means for example teaidents in the discipline should not only observe theory/knowledge
by their educators/lecturers in representing far pasts or even recent narratives as the present, but that some
assessments and assignments should provide indeed the required stimulus to bring closer the past in the
teachi ng to t heiTousenmagediteachiigsandpeareifpeussing on all local heritage
provides for such a stimulus
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A

To conclude: A learning

(heritage) curve from the
Fezile Dabi district,
South Africa




Opportunities tor transiorming ' Zentury nistory curricula
and textbooks: globally towards-mare: practical and
meaningfully related past to present heritage €xperiences

A All history cannot get stuck in the political & nation state
topics, though all events also not exist in solo and have
iInfusing multidisciplinary elements featuring over different
conceptualities of timg*Annales)

A Associating with history curriculum( K G Q& | f & 2
enough to allow for opportunities ianlockingpast histories
of the nation through local and regional heritage content
and contextto insti meanlng and valu@/an Straaten , Arie
Wilschut and Ron Oostdam; Seixas and others)

ABecoming I$roactive scholalandcitizenin the closeby

society in istora/ for the common go@®harton &Levstik
Jordanovg Van Eeden)

A Behistorically conscioug Realizing one is part of a large
RIStOIry (Van Straaten , Arie Wilschut and Ron Oostdam; Seixas;
nnales

A Engagewith(in) community from more than the standard
heritage anglegCompare with Ashworth; VVan Eeden)

A Create curricula and textbook&nd definitely books by
HET academics on the how to) that provide vision and
iIdeas to educators on how to be mindful about relevant
and creative heritage history teachln(rq (even through
existing curricula) to understand the larger history and
consciously compliment a clearer understanding of
heritage in‘its diversity within local and regional identitie:



